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Internationalization at home and abroad



OECD PISA global competence framework, 2018



Quali&es of a graduate

[...] the qualities, skills and understandings a 
university community agrees itsstudents should 
develop during their time with the institution. These 
attributes include, but go beyond, the disciplinary 
expertise or technical knowledge that has 
traditionally formed the core of most university 
courses.

Bowden et al. 2002, p. 1, apud Leask, 2015



• knowledge of other cultures and times and an appreciation of cultural 
diversity

• responsiveness to national and international communities
• the ability to work effectively in settings of social and cultural diversity
• a capacity to work effectively in diverse settings and to relate well to 

people from diverse backgrounds
• global perspectives—the ability to understand and respect 

interdependence of life in a globalized world
• international perspectives and competence in a global environment
• international perspectives as a professional and as a citizen

Graduate capabilities linked to internationalization of the 
curriculum found on University websites all over the world

Leask, 2015, p. 55.



Leask, 2015, p. 57



Defining Internationalization  of HE

1992 Arum and Van 
de Water 

The multiple activities, programs, and services that are included in 
international studies, international educational exchanges, and technical 
cooperation. 

1994 Knight The process of  integrating an international and intercultural dimension 
into the teaching, research, and services functions of  an institution. 

1997 Van der Wende 
Any systematic effort to make higher education responsive to the demands 
and challenges related to the globalization of  societies, the economy, and 
labor markets. 

2002 Soderqvist 

A process of  moving from a national institution of  higher education to an 
international institution of  higher education, leading to the inclusion of  an 
international dimension in all aspects of  its holistic management, in order 
to improve the quality of  teaching and learning, and achieve the desired 
skills. 

Adapted from de De Wit et al. (2005, p. 11-13) apud Guimarães, Finardi, CasoF, 2019.



Comprehensive internationalization is a commitment, 
confirmed through action, to infuse international and 
comparative perspectives throughout the teaching, 
research, and service missions of higher education. It 
shapes institutional ethos and values and touches the 
entire higher education enterprise. It is essential that it 
be embraced by institutional leadership, governance, 
faculty, students, and all academic service and support 
units. It is an institutional imperative, not just a desirable 
possibility. 

Hudzik, 2011, p. 6 



Comprehensive internationalization is the planned, 
strategic integration of international, intercultural, 
and global dimensions into the ethos and outcomes 
of higher education.

A shorter version is offered by NAFSA, 2014, p. 1



Source: American Council on Education (https://www.acenet.edu/news-room/Pages/CIGE-Model-for-Comprehensive-
Internationalization.aspx)



• improve student preparedness 
•  interna:onalise the curriculum 
•  enhance the interna:onal profile of the ins:tu:on 
• strengthen research and knowledge produc:on 
• diversify its faculty and staff 
• It can spur on strategic thinking leading to innova:on, offer advantages in 

modernising pedagogy, encourage student and faculty collabora:on and 
s:mulate new approaches to learning assessments. 

• Students and educators can gain a greater awareness of the global issues and 
how educa:onal systems operate across countries, cultures and languages. 

• Research is inherently interna:onalised through collabora:ons and 
partnerships amongst teams, and most scien:fic projects can no longer remain 
na:onally-bound. Marmolejo, 2012; Hénard; Diamond; Roseveare (2012)

Some expected benefits of internationalization of HE



It enables higher education institutions to: 

• increase national and international visibility
• leverage institutional strengths through strategic partnerships
• enlarge the academic community within which to benchmark 

their activities
• mobilise internal intellectual resources
• add important, contemporary learning outcomes to student 

experience
• develop stronger research groups 

Marmolejo, 2012; Hénard; Diamond; Roseveare (2012)

Why internationalisation matters for HE institutions Internationalization 



It enables governments to: 

• develop national university systems within a broader, global 
framework

• produce a skilled workforce with global awareness and multi-
cultural competencies

• use public higher education funds to promote national 
participation in the global knowledge economy

• benefit from trade in education services

Marmolejo, 2012; Hénard; Diamond; Roseveare (2012)

Why internationalisation matters for governments Internationalisation 



IAU 4th Global Survey on Interna^onalisa^on of HE, 2012, apud Interna^onaliza^on of HE, European Parliament, 2015





Internationalization of the curriculum is the incorporation of 
international, intercultural and/or global dimensions into the 
contentof the curriculum as well as the learning outcomes, 
assessment tasks, teaching methods and support services of a 
program of study.

Internationalization at Home is the purposeful integration of 
international and intercultural dimensions into the formal and 
informal curriculum for all students within domestic learning 
environments.

Internationalization at home

Leask 2015, p. 9

Jos Beelen and Elspeth Jones, 2015



So what does this mean in prac@ce? 

Internationalisation at Home in practice. Elspeth Jones and Tanja Reifenrath. 
https://www.eaie.org/blog/internationalisation-at-home-practice.html

1. Offers all students global perspecAves within their programme of 
study, whether or not they spend Ame abroad.
IaH is not to be considered a subs:tute or a ‘second-best op:on’ for 
students who may not be interna:onally mobile during their studies.

1. Moves beyond elecAves or specialised programmes.
IaH does not merely target students who may already be interested, but 
the en:re student cohort. Elements of interna:onalisa:on are 
integrated systema:cally into the compulsory curriculum.



3. Involves developing international and intercultural perspectives through 
internationalised learning outcomes in the formal curriculum.
International and/or intercultural dimensions are integrated into learning 
outcomes within the discipline, eg “In diverse teams, students are capable of 
debating the local as well as global impact of relevant risk management 
strategies.”

4. Is supported by informal (co-)curriculum activities across the institution.
As learning not only takes place within formal classroom settings, more 
informal activities, such as intercultural communication workshops, buddy 
programmes, language tandems, service learning activities or cultural 
programmes lend substantial strength to IaH and can help deliver 
comprehensive internationalisation.



5. Makes purposeful use of cultural diversity in the classroom for inclusive 
learning, teaching and assessment practice.
In this respect, IaH is strongly learner-oriented. Using cultural diversity as a 
classroom resource includes finding ways of integrating experiences and 
knowledge of both internationally mobile students and local students from 
diverse backgrounds.

6. Creates opportunities for student engagement with ‘cultural others’ in 
local society.
IaH motivates students to seek ‘the intercultural’ as well as ‘the international’, 
and to acknowledge effects of globalisation, migration, and cultural diversity 
on their doorstep. Formal learning scenarios, such as community research 
projects, might go hand in hand with service learning, excursions, or class visits 
by community members.



7. Involves all staff, not only academics and international officers.
Since teaching and the curriculum are at the heart of IaH, teaching staff and 
academics play a crucial role and need to take ownership over IaH measures. 
However, they also need support from colleagues across the university.

8. May or may not include teaching in English or another lingua franca.
IaH entails a shift in orientation, not merely translation of an existing 
curriculum. The adoption of new viewpoints and consideration of global 
contexts is not language-dependent and may be delivered either through 
local language or English-medium programmes.



9. Can include virtual mobility through online working with partner 
universities.
Virtual collaborations, shared teaching materials or even low-threshold activities 
such as virtual guest lectures expand perspectives in classroom discussions and 
sensitise students to other forms of knowledge production as well as modes of 
conducting scientific research. Students gain access to knowledge and material 
not available on their home campus or, in more collaborative formats, enhance 
their communicative and social skills.

10. Fosters purposeful engagement with international students.
In both formal and informal learning settings, teaching activities and 
assignments are designed to stimulate exchange and collaboration among 
students from diverse backgrounds, whether they are ‘domestic’ or 
international. Successful IaH does not depend on the presence of international 
students.



Hans de Wit; Philip G. Altbach, 2020
https://www.tandfonline.com/doi/pdf/10.1080/23322969.2020.1820898?needAccess=true

• S"mulate global learning for all, by paying more a3en"on to the
interna'onaliza'on of the curriculum, COIL, interna'onalizing teacher
educa'on, and foreign language educa'on.

• Integrate interna"onaliza"on ini"a"ves with efforts to reach the Sustainable
Development Goals (SDGs).

• Develop a more Inclusive and social interna'onaliza'on that addresses ethical
concerns, instead of being exclusively focused on revenue, soC power, and
excellence.

• S"mulate foreign language, intercultural competence and global ci"zenship
educa"on.

• Integrate global, regional, na'onal, and local dimensions.

Global trends and recommendations for the future of the internationalization of HE



• Integrated interna"onaliza"on into the curriculum, make use of new technological 
opportuni"es, and s'mulate carbon-neutral forms of mobility.

•Diversify the interna"onal student body to achieve a more interna'onal classroom 
environment and avoid economic risks.

• S"mulate and facilitate the par'cipa'on of disadvantaged groups in mobility, such as 
indigenous and other ethnic groups, refugees, and immigrants.

• Strengthen the rela"onship between interna'onaliza'on of K–12 and ter'ary educa'on. 

• Strive for a more comprehensive approach, integra"ng the different dimensions of 
interna"onaliza"on.

• Reduce the over commercializa'on of interna'onaliza'on and be3er regulate and control 
for-profit companies and ins"tu"ons that have come to prominence.

Hans de Wit; Philip G. Altbach, 2020



Internationalization of the curriculum: UFU’s perspective
a)incorporac ̧ão de temas internacionais nas aulas de graduac ̧ão e 

pós-graduac ̧ão e vinculação com os ODS

b) oferta de módulos, disciplinas ou cursos em língua estrangeira, 
nas áreas prioritárias definidas pela Universidade

c) oferta de módulos ou disciplinas em consórcio com instituic ̧ões 
estrangeiras

d) reconhecimento de carga horária e de diplomas obtidos no 
exterior

e) desenho curricular que permita ou estimule dupla titulac ̧ão, 
com instituic ̧ões parceiras de excelência, nas áreas prioritárias definidas 
pela Universidade, em todos os níveis de ensino

Orientações gerais para elaboração de projetos pedagógicos de cursos de graduação. UFU, 2021. 



“Not good on paper: There are now many examples of work co-produced by 
local partnerships that address health inequalities or environmental and social 
injustice. Today’s ‘publish or perish’ system in academia vastly undervalues 
outputs from such projects, which often don’t come in the shape of a paper.”

“Power to the People [Editorial]”, Nature, 2018; C. Durose; L. Richardson e B. Perry, “CraN Metrics to Value Co-ProducRon”, 2018;



o Evaluation processes tend to favor the impact of the scientific dimension, 
evaluated primarily by publications

o The prioritization of impact indicators of scientific production and others focused 
on the academy limit the understanding of its results to the university 
environment and do not fully reveal the contribution of the university to the 
society that finances it

o Questions about the need for greater interlocution between universities and 
society are not restricted to the Brazilian reality 

o Engagement with other sectors of society and the economy is an essential 
component of the university's social legitimacy

Impacto Social das Universidades, Cleopatra da Silva Planeta et al., Repensar a Universidade : Impactos para a Sociedade 
/ organizador: Jacques Marcovitch; colaboradores: Nina Ranieri… [et al.]. – São Paulo: Com-Arte; Fapesp, 2019

Rankings, ODS and Social Impact 







Art. 4 Extension activities must make up at least 10% 
(ten percent) of the total student curricular 
workload of undergraduate courses, which must be 
part of the curricular matrix of the program.

RESOLUÇÃO CNE Nº 7, DE 18 DE DEZEMBRO DE 2018 - h9ps://www.in.gov.br/materia/-/asset_publisher/Kujrw0TZC2Mb/content/id/55877808





Publica(ons by SDG 2020-2022. Brazil. SciVal Scopus.



Publications by SDG - Relative Activity Index. 2020-2022. Brazil. SciVal Scopus.



hCps://pesquisa.ufabc.edu.br/lirte/diversaoseria/jogos/jogos-ods/ods-pobreza-desigualdade/







BRaVE – Brazilian Virtual Exchange - UFPE



h"ps://www.dri.ufv.br/wp-content/uploads/schedule.htm















Intercultural skills and know-how 

the ability to bring the culture of origin and the 
foreign culture into relation with each other

cultural sensitivity and the ability to identify and use 
a variety of strategies for contact with those from 
other cultures

the capacity to fulfil the role of cultural 
intermediary between one’s own culture and the 
foreign culture and to deal effectively with intercultural 
misunderstanding and conflict situations 

the ability to overcome stereotyped relationships

Common European Framework of References for Languages, COUNCIL OF EUROPE, 2001p. 104-15 h"ps://rm.coe.int/1680459f97

https://rm.coe.int/1680459f97


Language learning and sociocultural knowledge 

• Everyday living
• Living conditions
• Interpersonal relations
• Values, beliefs and attitudes in relation to such factors 

as: 
• Body language
• Social conventions
• Ritual behaviour
• Intercultural awareness 

Common European Framework of References for Languages, COUNCIL OF EUROPE, 2001p. 102-103 hLps://rm.coe.int/1680459f97

https://rm.coe.int/1680459f97


Some aspects to consider

• the classroom has expanded to include a myriad of ways to work content and 
the tradi:onal student has also changed: non-tradi:onal methods are in 
demand
• faculty training in cultural diversity, learning styles, curriculum development, 

and instruc:onal differen:a:on
• To stay current we cannot ignore using new technology 
• Interna:onaliza:on reflects an ins:tu:on’s response to globaliza:on that can 

be seen in its academic programs and ini:a:ves: think outside of the box 
when it comes to language educa:on
• Student and teacher mobility 
• English for Specific Purposes (ESP); English as a Medium of Instruc:on - 

growing demand for courses to be taught in English
• COIL programs (team teaching in virtual contexts)

Mahon, 2010; Koziol et. al., 2011; Suzanne Panferov e Linda Chu, 2014; Vatalaro, Senate e Levin, 2015; Alkarzon, 2016; DeCuir, 2017.



Some aspects to consider

• Faculty’s commitment to incorpora:ng an interna:onal approach or 
dimension into their courses: integra:ng a global perspec:ve into required, as 
opposed to extra-curricular, coursework
• quality short-term study abroad programs for pre-service teacher educa:on 

can enhance global competency by developing content knowledge, cultural 
awareness, and self- awareness
• Developing an infrastructure for interna:onaliza:on in teacher educa:on 

programs would be the most comprehensive approach for transforma:ve 
change
• Comprehensive interna:onaliza:on includes study abroad programs, guest 

speakers, and interna:onal events, but also consists of faculty development, 
globally- focused research projects, and interna:onalized curriculum.

Mahon, 2010; Koziol et. al., 2011; Suzanne Panferov e Linda Chu, 2014; Vatalaro, Senate e Levin, 2015; Alkarzon, 2016; DeCuir, 2017.



Delft University of Technology. https://www.tudelft.nl/studenten/onderwijs/virtual-exchange/



Thank you

Waldenor Moraes
waldenor@ufu.br
dri@ufu.br

Uberlândia, May 17, 2023
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